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On the horizon: a Na onal Funding Formula
The announcement in November means that 2016‐17 should be the last year before the historic anomalies and
unfairness in school funding levels begin to be undone. There will be a crucial consulta on on the Na onal
Funding Formula (NFF) later this term which is discussed in this ar cle but first an update on 2016‐17 funding.

2016‐17 Se lement
The DfE announced the 2016‐17 schools revenue funding se lement on 17 Dec 15. This means
LAs now have the figures to finalise their local formula. The MFG con nues at ‐1.5% but for
academies the Educa on Services Grant (ESG) reduces to £77 per pupil from £87 in 15‐16. The
inten on is to phase this grant out completely over the next few years. As this money is outside
the ring fence it will be lost rather than redistributed.
For post 16 the na onal funding rate remains at £4000 per student, however most of our
schools should start to benefit in 2016‐17 from the large programme upli of 10% ‐£400‐ (4 A
levels) and 20% ‐£800‐ (5 A levels/IB). The payment will only be paid for students who achieved
at least A level grade B in all subjects or IB 28 points. As with all funding this will be lagged and
based on 13‐14 a ainment data. When Schools receive their ini al post 16 funding statement
they should check the details of the number of eligible students. The large programme funding
has been introduced as a direct result of GSHA lobbying and despite opposi on from many other
bodies.

GSHA mee ng with DfE Funding Policy Unit
We met with Tom Goldman, Deputy Director, on 14 Dec 15. The main business of the mee ng
was the consulta on on the introduc on of the Na onal Funding Formula (see below) however
he confirmed the following in respect of funding for the rest of this parliament un l 2020:
 Funding protec on for 3‐16 year olds will now be the be er of flat cash or real terms
 Post 16 funding remains unprotected: the na onal funding rate is likely to remain at £4000
 There will be a phased reduc on in ESG to zero by 2020

In rela on to 2016‐17 we raised the following points:





Some of our schools are already at crisis point
Some LAs are increasing their top slice from schools block to Early Years or High Needs
Some LAs who are below the indica ve AWPU levels are reducing them further
In August we proposed AWPU should be 85% of gross schools block – can you at least refer
back where LAs propose to reduce further already inadequate AWPU?

Whilst they seemed concerned about the behaviour of some LAs and confirmed that they could
intervene if an LA’s local formula was unreasonable, Tom Goldman said the bar to trigger such
intervention was pretty high. However he did invite us to alert him of any cases we felt justified this.
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Funding cont...

Na onal Funding Formula
There will be a 12 week consulta on star ng in February or early March with decisions made before the sum‐
mer break. We would strongly urge all schools and governors to respond. We will send out some guidance on
this once the consulta on has been launched. Implementa on will begin in 2017‐18. Key points and issues are:


There will be 3 NFFs ‐ one each for schools, early years and high needs



There will be further opportuni es for discussion: it will not just be a paper consulta on



How quickly should the NFF be phased in – what should the transi on protec on % be?



Pupil premium: should it be inside or outside the NFF?



Hard v so

formula – hard means no local decision making or ability of LAs to move money between the 3 NFF

alloca ons. This is not just an either or op on but a spectrum.

We stated our support for including pupil premium in NFF to increase transparency and address double funding
of depriva on. We also stressed that a hard formula was essen al arguing that:



Truly fair funding requires no local decision making, this means:
 Fixed na onal AWPU rates with the only varia on being area cost weigh ngs
 Fixed na onal rates for other factors such as EAL and PFI – no local top slicing
 No top slicing of the Schools Block to fund the High Needs and Early Years Blocks



There is no role for Schools Forums or LAs on funding if all schools are academies by 2020.

We are fully aware that LAs and some other bodies will argue equally strongly for a so formula retaining all the current pow‐
ers to set a local formula and move money between the 3 pots (formulae). It is dis nctly possible that the final outcome will
be some sort of compromise. We should argue strongly for the full hard formula with fixed na onal rates for all elements and
poli cally this should be a rac ve in terms of clarity and fairness. Failing this it is crucial that we get a fixed minimum AWPU
which represents a very large % of the total funding: we could live with LAs being able to move around small amounts of mon‐
ey between the other formula factors which we get li le of anyway.
As part of their commitment to dialogue during the consulta on, Tom Goldman suggested they would possibly be able to
a end a GSHA event. We will invite them to a end a discussion forum with our steering group in London .

Fund Raising
The Etherington review will lead to changes to fundraising regula ons for chari es, which will aﬀect schools, later this year.
The ins tute of development professionals in educa on (idpe) provide good advice and informa on in this area.
The greatest concern is if schools are not exempted from the new Fundraising Preference Service which will mean individuals
have to opt‐in to be contacted for fundraising purposes. This could mean parents and former pupils will unknowingly cease to
receive any communica ons about fundraising.
There is also a much greater focus on Governors du es, as charity trustees, in respect of oversight of fundraising which should
be regularly discussed at Governors mee ngs. The Chari es Commission is currently consul ng on a revised version of: Charity
fundraising: a guide for trustees. The changes are to ghten oversight with par cular reference to fundraising prac ces.
This consulta on closes on 11 February 2016.
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The Elephant in the Room: Employment Ma ers

‘Why is it that training for headship rarely

includes much on employment issues?’
my deputy asked. Why indeed given that the consequences for schools and for
Heads can be so serious.
I had my bap sm of fire on my first day as an Ac ng Head. It was at this
moment that I discovered that the school which then employed me had no
retained human resources or legal advisors. This is not a good place to be if you
have a major disciplinary issue to deal with and you have never dealt with one
before.
Schools are no less likely than any other major employer to have their fair share
of rule breakers so knowing what to do when you encounter one is absolutely
crucial. Get it wrong and you could be faced with a very large bill for compensa‐
on: up to £50,000 for construc ve dismissal and many mes more than this if
your employee successfully claims for harassment or discrimina on where the
compensa on is unlimited. So here are my ten ps for staying out of court and
being able to sleep at night!
1.

Make sure that you have access to high quality legal and human resources advice. Even the most experienced
heads some mes need someone to sit alongside them when dealing with diﬃcult issues. It’s really helpful to have
someone to advise you on policies, to tell you what the possible consequences of any ac on might be, to check the
wording of le ers, to field a technical ques on or just to help you to be reasonable. A head shouldn’t have to face
an employee and their trained professional associa on representa ve without having access to advice (preferably
in a endance at the mee ng).

2.

Make sure that your policies are regularly reviewed and that whenever you are taking ac on in a disciplinary
ma er or in a poten al grievance situa on that you have followed the policy. Following the policy won’t
necessarily save you from a tribunal but it could make a big diﬀerence as to whether you win or lose your case.

3.

Check the cover provided by your school’s insurance policy. Most school insurance policies have limita ons when
it comes to li ga on. It is possible that your policy will not give you access to any legal advice un l proceedings have
been issued. Insurance policies o en have limita ons on the amount that can be paid out. A two or three day tribu
nal hearing can very quickly rack up a big legal bill so it is possible for the school to be le in a posi on where it has
to pay all or part of a large award out of its budget.

4.

Take advice from your local Designated Oﬃcer (formerly Local Authority Designated Oﬃcer) in any case where
there is poten ally a safeguarding issue. These include cases where an employee makes an allega on in rela on to
another employee e.g. of sexual harassment as well as allega ons of improper or inappropriate conduct towards
students and allega ons made by anyone else that might suggest that person is not a fit and proper person to be in
a posi on of trust. Your DO may decide to convene a POT (a Posi on of Trust mee ng). The DO may refer the
ma er to the police without calling a POT. Be aware that there are some circumstances in which you need to take
advice before you take any ac on. The police will not be thrilled if someone iden fied by your online monitoring
service as looking at child pornography on your school system is told they have been detected doing this. They
might want the chance to pay an unannounced dawn visit to that person’s house armed with a search warrant first.

5.

Think carefully about whether or not to suspend an employee who is the subject of an allega on. The latest
advice from the DfE is ‘Suspension should be considered only in a case where there is cause to suspect a child or
other children at the school or college is/are at risk of harm or the case is so serious that it might be grounds for
dismissal.’ As a head you can suspend someone if you think that their presence in the school poses a threat to
children and young people or if you think that their presence will impede a disciplinary inves ga on.
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The Elephant in the Room: Employment Ma ers ‐ cont...
6.

Make sure that your internal inves ga on is well handled by someone else and not by you. ACAS recommends
that wherever possible the person who conducts the inves ga on is not the same person who presents the case at
any disciplinary hearing. This is to ensure that the inves ga on is fair and impar al. You must follow the procedure
set down in your policy when it comes to the inves ga on. If your policy is short on detail, ACAS has produced some
useful guidance. Managing Discipline h p://www.acas.org.uk/index.aspx?ar cleid=4005.

7.

Make sure that all mee ngs are minuted by someone independent of the inves ga on and that the minutes are
signed as agreed as an accurate record of the mee ng by all the par es and dated by them. There is nothing more
Infuria ng than having a carefully cra ed case blown apart by a disagreement about what was, or was not, said at a
par cular mee ng.

8.

Train the governors who are going to serve on any disciplinary or appeal panel. It’s really important that
governors know what their role is, that understand the importance of following procedure and that they know about
the legal consequences of a failure to do this. Don’t wait un l you need a panel to train them.

9.

If you are facing a possible tribunal, take legal advice regarding the strength of your case and consider the repute
onal damage that may be inflicted by a court case. Court cases are public and the damage can be done by poor
publicity can be huge. The school may win the case but lose its reputa on. If the school is likely to suﬀer reputa on
al damage, it may be worth se ling the ma er before it comes to court and pu ng a confiden ality agreement in
place, even if you think you are in the right.

10.

Build a transparent culture and nip problems in the bud. It can be diﬃcult for staﬀ to tell you that they are
worried about a colleague’s behaviour. Encourage openness and a culture where there is a shared understanding of
what professional behaviour is. It can be diﬃcult to tell someone that they are not mee ng your behavioural or per
formance expecta ons. It is well worth having those conversa ons at an early stage. It’s much easier to informally
challenge someone about inappropriate use of language than it is to deal later with an allega on of inappropriate
rela onship with a student.

If your stomach currently feels as though it’s full of ba ery acid and you are wide awake at 2am because you are dealing with
a kno y HR issue, remember you are not alone. The ASCL hotline is a tremendous source of helpful, prac cal advice and
reassurance. The Educa on Support Partnership www.educa onsupportpartnership.org.uk provides counselling
and other support to anyone working in educa on. Lastly but by no means least, there are your fellow grammar school
heads. Some mes picking up the phone and just being able to say, ‘I’m having a ro en day,’ is all it needs to make a bad day
feel a whole lot be er!
Charlo e Marten

Marking Reliability, Reviews of Marking and Appeals
We made it clear at the Autumn term exam board, JCQ and OFQUAL mee ngs that this remains members
greatest area of concern in respect of exams. Others, notably HMC, have the same view. As well as improv‐
ing examiner numbers and quality there is a growing recogni on that ways need to be found to reduce the
marking and modera ng load. This is likely to include removing some syllabuses and small subjects whilst
the ques on of one board per subject is back on the table. Types and formats of assessment is also an area
which is likely to be looked at over the next few years.
More immediately OFQUAL has recently launched a consulta on on: marking reviews, appeals, grade bounda‐
ries and the code of prac ce. This is a very important consulta on and we would encourage as many
schools as possible to respond. The consulta on closes on 11 March 16.
The consulta on document is lengthy but you do not need to read all of it. The execu ve summary (p5‐8),
proposals for reviews of marking and appeals (p12‐30) and se ng grade boundaries (p46‐52) cover most of
the key issues.
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Reviews of marking and appeals
Most of the ques ons in the consulta on response form are on this area and are in part A. There are some of OFQUAL’s
proposed changes which I am sure we will all welcome:
 To allow centres (or in some cases candidates themselves) to see marked assessments before deciding whether to
request a review of marking. This should enable centres/candidates to be more targeted and avoid the unnecessary costs
of specula ve reviews.
 Not to build in costs that could make access to review arrangements prohibi vely expensive.
 To enable us, when holding the exam boards to account, to focus on whether they undertake mely, eﬀec ve reviews of
marking rather than simply on their compliance with a specified process.
 To extend the grounds on which appeals can be made to exam boards to include appeals on the grounds that the original
mark was unreasonable, as well as on the grounds of a procedural error by the exam board.
An area of poten al concern is the approach to reviews of marking such that marks will only be changed if the original mark
was unreasonable. The same principle will apply to reviews of modera on decisions. OFQUAL propose that:
Exam board markers who undertake reviews (reviewers) must check the original marking and not mark the assessments afresh
without reference to the original mark. We propose that a reviewer must only change the original mark if that mark could not
reasonably have been given by a marker applying the mark scheme and any relevant marking procedures to the candidate’s
work. To make a decision the reviewer will consider whether the marker made any errors and whether the marker unreasonably
exercised academic judgement.
In principle this is fine and in theory is li le diﬀerent to the current system, however the danger is in the interpreta on of
what is reasonable. (This will also be a key issue for the new type of appeals). We have all experienced the problem of ‘norm
marking’. We made the point at the OFQUAL mee ng that the test of reasonableness needs to be applied at the whole
ques on and whole paper levels, not just for each assessment element. It is very possible for a marker assessing lots of very
able students scripts to tend to be slightly harsh throughout with the result that no single element mark is unreasonable but
the total mark is. This point can be made in answer to Q 1d).
More posi vely it is proposed that all reviews should receive specific training in reviewing as against just marking. Also
OFQUAL have decided against using numerical tolerance in reviews: they propose that where the original mark was unreasonable
it should be changed, whatever the size of the diﬀerence between the original and any new mark.
Another area of poten al concern is students being allowed to ask their school to review centre marked assessments. The
consulta on states:
We propose that, as currently required by the Code for legacy qualifica ons, exam boards must make sure that centres allow
candidates to ask a centre to review a teacher’s mark. So that a candidate can decide whether to query a mark, we propose
that exam boards must make sure centres make the pre‐modera on mark available to the candidate.
This caused some consternation from most organisations at the OFQUAL meeting: from OFQUAL themselves that not all schools
currently have, and make public, systems to allow such queries and from everyone else about the implications if we did!

Se ng grade boundaries
The proposals about the informa on exam boards are required to base decisions on seem reasonable:

 Informa on about the level of diﬃculty of assessments for a qualifica on compared to any previous assessments.
Evidence might include senior examiner reports on how candidates have performed in the paper, as well as quan ta ve
informa on such as mark distribu ons, the mean mark, the spread of marks and item‐level sta s cs.

 Informa on about how candidates have performed on the assessments. Evidence might include samples of work from
candidates taking the qualifica on.

 Informa on about the cohort of candidates taking the assessment. Evidence might include prior a ainment data (for
example, candidates’ a ainment at Key Stage 2 is currently used for se ng grade boundaries in GCSEs).

 Information about how previous candidates performed in previous assessments. Evidence might include archived candidate
work from previous exams, or data about whether exam boards’ standards were aligned in previous assessments.
The ques ons in part D of the consulta on response cover this area.
Page 5

Grammar School
Heads’ Association

Curriculum Vision
Curriculum Vision & Aims at Chelmsford County High School for Girls

The vital concept which animates the CCHS curriculum is ambi on. This is clearly communicated
through our School vision – developing the leaders of tomorrow – and our School aims: the pursuit of
excellence; fulfilling individual poten al; and contribu ng to the local and global community.

Curriculum Challenge
To realise our vision and aims requires ins tu onalised curriculum challenge,
i.e. demanding and s mula ng experiences across the School.
Our challenge model has seven elements:


Scheduled: habitual challenge, e.g. daily lesson ac vi es



Extension: amplified challenge, e.g. Curriculum Support Booklet ac vi es



Enrichment: deep challenge, e.g. Enrichment Day ac vi es



Overarching: cohesive challenge, e.g. Interna onalism ac vi es



Excellence: examina on challenge, e.g. GCSE, IB, AS and A2



Ancillary: complementary challenge, e.g. extra‐curricular ac vi es



Innova on: novel challenge, e.g. special projects

Key Stage 3 Curriculum Architecture
CCHS teachers have created the CCHS Key Stage 3 curriculum, for Year 7‐9 girls. This curriculum development work was
informed by the reformed Na onal Curriculum, the IB Middle Years Programme and the RSA Opening Minds project. We
used the following four key elements to frame this work:

Content

– core subject knowledge to foster disciplinary understanding. As a grammar school, specialist subject

knowledge and rigour must be preserved and be our primary concern. This is clearly demonstrated by the breadth of specialist
subjects that we oﬀer.

Concepts – subject specific, as well as broad, open concepts, to encourage deep thinking. We are animated by an under‐
standing of the importance of conceptual learning, within the framework of specialist subject knowledge acquisi on. Allying
core subject knowledge with a host of concepts creates opportuni es for rich and challenging enquiry‐focused learning.

Connec ons

– cross‐subject links to create interdisciplinary thinking. We work to exploit links between subjects to

enrich both the learning experiences of students and the professional development of teachers. We think trans‐disciplinary
learning is important in a modern educa on system.

Competencies – a

ribute/skill development to produce well‐rounded and versa le learners. We developed our CCHS

Learner Profile using the IB Learner Profile as an inspira on. We aim to ensure that these and other competencies are brought
forward and revealed at appropriate moments to fully capitalise on all learning opportuni es.
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Learner Profile
As noted above in rela on to Competencies, our Learner Profile provides us with the
language and ideas to envisage learning in its broadest sense:

A rticulate
C reative

Polished communicator

E nquiring
K nowledgeable

Sharp ques oner

Novel thinker

P rincipled
R eflective
R esilient

Informa on seeker
Conscien ous learner
Agile learner
Courageous character

 Scholarly School 
Ul mately, we aim to be a scholarly school.
We endorse the wisdom of Rene Descartes’ words:

“It is not enough to have a good mind;
the main thing is to use it well.”
School

‐ an ins tu on which promotes and believes in the transforma ve power of knowledge and

understanding; a thinking and intellectually adventurous ins tu on.

Leadership ‐ consistently ar

cula ng a coherent vision of the purpose of learning to all stakeholders.

Students ‐ interested, reflec

ve and knowledgeable lifelong learners, with the me and inclina on

to think.

Staﬀ ‐ interested, reflec

ve and knowledgeable lifelong learners. Reading widely and thinking laterally,

with an interest in the subject specialisms of colleagues.

Governors and Parents

‐ valuing excellence in all senses and understanding the need for

reflec on, knowledge and wisdom.

Stephen Lawlor, Deputy Headteacher
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Lessons from Desmond: Reflec ons on a major incident
Storm Desmond brought England’s highest ever
rainfall totals to northwest England on the weekend
of December 5th and 6th 2015. The floods’ impact
was par cularly devasta ng in Cumbria.
Downstream in Lancaster and Morecambe, rain and high de overtopped
the electricity substa on and knocked out power to 60,000 houses late on
Saturday evening. The whole city went dark – street lamps, traﬃc lights
and all. Mobile phone recep on vanished; the bus sta on was flooded;
the railway line which brings many students to school was closed; city
centre bridges were damaged by a floa ng shipping container.
This was more like a chapter from teenage dystopian fic on than an NPQH
scenario.
LRGS is a state boarding school, and sixty‐five of our boarders were in school when the lights went out.
This added an extra dimension of challenge.
These are some of my reflec ons on coping with a major incident.

Dislocated expecta ons
Apparently the Royal Marines talk about dislocated
expecta ons: no ba le plan ever survives first contact
with the enemy. Our emergency plans were certainly
shaken. We had never realised that a power cut would
aﬀect everything. How do you communicate when
email, wi‐fi, mobile phone masts and most landlines
are oﬀ?

‘Temporary generators arrive’

And every decision is contradicted by events. On
Sunday a ernoon we decided to close the school on
Monday. Power came on at school on Monday
morning, so we planned to open on Tuesday. On
Monday a ernoon, it went oﬀ again. At 6:30am
on Tuesday, power was s ll oﬀ and I declared the
school closed. Ten minutes later the lights came on!

A victory for paper
Everything virtual was virtually useless. Burglar alarms are the sound track to a power cut, but codes were stored on computers;
staﬀ had each others’ numbers on mobile phones whose ba eries went flat; twi er passwords and local radio codewords
were saved electronically; and so on.
In future, I will keep a few more of those on pieces of paper at home and at school.

Guard against the rumour economy
Rumours swept the city. “My brother’s friend works there, and they’ve only got 4 hours of power!” “Electricity will go oﬀ
when they switch from generators to the mains!” “I think the substa on’s on fire!” “Local radio says that no‐one should drink
unboiled water!”
This was for me the most fascina ng and surprising part of the whole incident. However, the rumour economy is stressful and
wearing. In future, I will always warn staﬀ against rumours – especially the ones they are sure are true.
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Closing a school aﬀects the whole community
This is less surprising. Teachers’ children are at primary schools that are closed; parents are stressed because (apart from
having no lights or hot water) they need to know if they can go to work tomorrow. We are cornerstones of the community.

Staﬀ are amazingly commi ed
I was very struck by the commitment and care of my staﬀ, who were needed for boarders even though the day school was
closed. Boarding staﬀ were amazing. Some of the catering team walked miles through closed roads to come in. Had I ever
forgo en that our staﬀ love our schools and will do anything for our pupils?

Open if you can
I think our default posi on and our aim should always be to open. In the confusion of a complicated emergency, we are
worrying about safe transport, lunch provision, our own families, and trying not to let twee ng parents rile us. But our core
mission is teaching children. At home, most teenagers aren’t reading Paradise Lost or working on isosceles triangles. Let’s
get them in if we can and get started!
Dr Chris Pyle‐ Head, Lancaster Royal Grammar School

‘The flooded substa on’

Source: Electricity Northwest

‘’Old fashioned entertainment for the boarders’

‘’The joys of social media’
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Post‐16 Survey
76 schools completed and submi ed the online survey form (November 2015), which
was devised by the GSHA Steering Commi ee and administered by Chelmsford County
High Schools for Girls. The full collated responses were sent to par cipa ng schools in
December. The quan ta ve responses are summarised below and give an overview of
how schools are responding to the changes and financial pressures at post 16.

Contextual Informa on
 Number in Yr 12
 Range 62‐346
 Average 164
 Number in Yr 13
 Range 64‐300
 Average 153
 Have numbers increased this year?
 Yes (33) 43.4%
 No (43) 56.6%

AS Year 12


Do you do AS in all subjects followed? Y/N?
 Yes (41) 53.9%
 No (35) 46.1%



If yes to the above, can students await results
before confirming A Levels?
 Yes (33) 80.5%
 No (8) 19.5%



Do you oﬀer a choice of a single AS alongside an
A level programme?
 Yes (30) 39.5%
 No (46) 60.5%



Do you plan significant changes to AS provision?
 Considering/definitely phasing out AS
(37) 48.7%
 Considering/definitely keeping some AS
provision (23) 30.3%

EPQ


What percentage of students take EPQ?

 3 schools show 100% of students taking the EPQ
 11 schools do not oﬀer the EPQ
 65 schools oﬀer the EPQ


Do you expect the number in future years to stay
the same/decrease/increase?
 Stay the same (22) 28.9%
 Decrease (6) 7.9%
 Increase (48) 63.2%
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A Level Provision


How many subjects do you oﬀer?
 Range 12‐31
 Average 23



Has the number of subjects oﬀered reduced/increased/stayed the same?
 Reduced (34) 44.7%
 Increased (5) 6.6%
 Stayed the same (37) 48.7%



Do you an cipate reduc ons in 2016 and 2017?
 Yes (42) 55.3%
 No (34) 44.7%



Average class size
 Range 10‐21
 Average 15



Largest group
 Range 17‐38
 Average 25



Smallest group
 Range 1‐12
 Average 3



Has the maximum class size increased?
 Yes (56) 73.7%
 No (20) 26.3%



Teaching Time per week for substan ve A levels
 Range 4‐5 hours
 Average 4 hours 35 minutes



Has the me allocated been reduced? Y/N
 Yes (14) 18.4%
 No (62) 81.6%



Do you expect the me alloca on to change in the near future?
 Yes (18) 23.7%
 No (58) 76.3%



How many subjects do the majority of students study in Yr 12?
 Range 3‐5
 3 subjects (12) 15.8%
 4 subjects (61) 80.3%
 5 subjects (3) 3.9%
What percentage take Pre‐U?



 12 (15.8%) schools oﬀer the qualifica on
 Range 10‐50% students
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Outstanding Ofsted under the New Framework
‐ Our experience November 25/26th 2015 ‐
Doubtless many Grammar Heads have been keeping
abreast of the constantly changing Framework and
considering its implica ons for their school. The addi‐
on of the Prevent Duty, updates on Safeguarding,
the Bri sh Values ques on, not to men on the
change to directly employed inspectors by Ofsted
instead of inspec on providers, made our impending
inspec on a new experience in every sense. The last
inspec on, shortly a er I had taken over the school,
resulted in a Good judgement. A fair judgement at
the me and useful leverage for a new Headteacher
wan ng to drive change. This me though it needed
to be Outstanding.
Because we had previously had a Good judgement we began
with a Sec on 8; two HMI deciding if we a) we were s ll
Good or c) we should convert to a Sec on 5 and call in addi‐
onal inspectors for a second day. If we thought this was a
foregone conclusion we were soon to be reminded other‐
wise. In this case it was Key Stage 3 data for English. Alt‐
hough our Raise was as green as we could hope for current
progress at Key Stage 3 raised ques ons. The problem was
we had interim progress rather than summa ve end of year
and the rather cau ous marking of the new English team
presented a picture of limited progress. What was needed
was up to date moderated data, me with the Head of
Department, work scru ny and lesson observa on. And
here is the challenge of the new process. Two HMI for a
large school are not enough if there is any need for further
analysis. The obvious solu on seemed to be to go to a sec‐
ond day but that decision was made extremely late on Day 1
causing some deal of anxiety and a rather forthright debate
with the HMI. All was resolved and Day 2 was a completely
diﬀerent story. A team of six extra inspectors arrived with a
fair few serving Headteachers amongst them. 54 lessons
were observed. 443 Parent View responses examined,
mee ngs with students, middle leaders and work scru ny
together with the usual SLT mee ngs. Of par cular signifi‐
cance were the mee ngs with Governors at the end of Day 1
and with parents who had agreed to come in for the pur‐
pose.
Some observa ons then that may prove helpful:

Prepara on
Despite over a year of trying to get parents to fill out the
Parent View it finally took a carefully worded email from me
an cipa ng the inspec on to produce the fantas c
response we had. I would have had less anxiety if it had
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been done earlier but if you have a fair idea when you might
be seen its worth telling parents and rallying them round.
Similarly with parent mee ngs. Keep a note of those who
have been very posi ve in the past and who have a story to
tell. It is worth asking them when they are in grateful mode
if they would be willing to come in during an inspec on. It is
of course similarly worth having a few students whose
stories illustrate the work you have done. Especially in terms
of those rather vexa ous areas of Prevent, Bri sh Values
and SMSC.
Of course have all your data ready and if possible have an
external consultant view it beforehand. It’s amazing what
you don’t see yourself some mes. This didn’t work en rely
for us so don’t rely upon it but it is also helpful to have them
interview students. They some mes flag up issues that have
not been raised before.
And finally prepare for the prac cali es of the day. Be sure
everyone knows their role down to the simplest details.
There will be enough for you to think about and respond to.
In fact my Deputy Headteacher was in charge of Ofsted
prepara ons, which worked very well.

Prevent
This gave me some sleepless nights in the run up to
the inspec ons because there was no benchmark for
this. The guidance is general to the point of being use‐
less and there is always the fear of missing something
that will derail the judgement. In the end I prepared a
statement of our policy on Prevent that reflected what
we actually do in school to counter extremism. Our
approach has been to foster transparency and open‐
ness. We hold regular Ques on Time debates and had
recently held one on Terrorism following assemblies
about the Paris a acks. We made sure students who
had par cipated were included in discussions with
Ofsted. Following the assemblies, in tutor me discus‐
sions, an issue was disclosed re the radicalisa on of a
student’s friend. We had followed this up and in fact
the Counterterrorism Unit was involved. Although it
did not aﬀect any of our students it demonstrated how
openness was an eﬀec ve tool. Having a very mul cul‐
tural community in the school the sharing of views and
open discussion has proved a valuable way of counter‐
ing the more extreme viewpoints, whether they be Isis
or UKIP!
Grammar School
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Safeguarding, Personal Development,
behaviour and welfare
Key to this was updating our policy to reflect the most recent
changes and ensuring staﬀ had been trained accordingly.
Again case studies were helpful even though they wanted to
choose their own inevitably we had already prepared them.
Ensuring students feel safe requires making that safety ex‐
plicit. Emphasising measures put in place and the ra onale
behind them. That way students are able to reference par‐
cular examples in discussion. Some mes that has meant
publically dealing with issues and involving the whole
school. This was especially true of social media issues that
continue to arise. “Assemblies tackle topical issues promptly,
for example on moral courage in the wake of recent terror
a acks.” We also use an online tool called Whispertool, “an
online service where pupils can report concerns anony‐
mously, which enables staﬀ to know about and respond to
emerging issues.” Even when we can’t the ini al anonymous
disclosure has o en given them the confidence to speak up
if we provide the opportunity. I would recommend it.

Bri sh Values
Despite my personal reserva ons about this it could not be
ignored. Our Ques on Time debates and Mock Elec on
were very helpful in demonstra ng democracy as were the
House Council. I also run a Student Chamber where the
School Oﬃcers, Head Girl and Depu es, meet with selected
students to discuss their conduct, progress or achievements.
This example of Student Leadership is repeated elsewhere
through various ini a ves and programmes and has become
integrated into the school. While not explicitly Bri sh Values
it helps to illustrate democracy and rule of law as well as
individual liberty. We had been concerned to answer each
one but this was not necessary. Students’ natural curiosity in
lesson was important in showing their respect for other’s
beliefs, par cularly when they spontaneously ques oned a
Jewish inspector on his beliefs in a very respec ul manner
and not in an RE lesson! Inspectors said “pupils have a very
good knowledge of and respect for, fundamental Bri sh
values…..pupils are no ceably respec ul of a wide variety of
views”

SMSC
Many of the above examples apply equally to SMSC but ad‐
di onally one feature that resonated was our LGBTQ group,
The Townley Pride Alliance. Ini ated by students a couple of
years previously and now coun ng non LGBTQ students
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In its members it has been a strong symbol of tolerance,
mutual respect and understanding. In interviews with
students they commented that even though they weren’t
part of it they were proud that it existed in school. It repre‐
sented for them that all students were allowed to be them‐
selves and can feel safe to express that. When I ini ally
supported the forma on of the group I had no idea that this
might be where it would lead but I am extremely pleased
and grateful it has.

Progress and Achievement.
Of course this is inescapable and Raise is important. Green is
good and we had plenty but current progress was definitely
the focus. Work scru nies and lesson observa ons were
used extensively to determine how students were learning
in lessons and over me. Key Stage 3 was important but so
was post 16 given that it comprised a third of our school.
Whatever internal data gathering and progress checks you
use it must be visible in the lessons also. Vulnerable groups
were a focus and inspectors concluded that “disadvantaged
pupils, disabled pupils and those with special educa onal
needs do as well as, and in some cases be er than, other
pupils in the academy.” As a girls’ school our focus on
promp ng female empowerment has been recognised,
“they ac vely challenge gender stereotyping in career choic‐
es; as a result, currently 25 former pupils are studying
compu ng at university”.

Teaching and Learning
I have men oned the lesson observa ons. These were plen‐
ful and o en went beyond 20 minutes. Inspectors com‐
mented on teacher’s careful planning and passion for their
subjects. They “respond well to pupil’s ques ons, which are
plen ful, some mes withholding the answer in order to
prompt further discussion and deepen understanding”. Key
to our philosophy has been the Growth Mindset whereby
students are encouraged to take risks and learn from their
mistakes “teachers create an atmosphere where pupils feel
safe to make mistakes and learn from them”
I hope this gives you a flavour of the new framework and
the areas they focus on. We are of course happy to share
more on any of these areas if you wish to contact me at
ddeehan.303@townleygrammar.org.uk
Desmond Deehan Headteacher Townley Grammar School
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Admissions
Some changes were made to the School Admissions Code in December 2014. These include bringing forward
the date by which admission arrangements have to be determined by, to 28 February rather than 15 April. This
means that arrangements for September 2017 admissions have to be determined by 28 February 2016. It is
important that all admission authori es formally agree their arrangements each year, even if they are not
making any changes. Most of our schools are now their own admission authority and this means there should
be a formal minuted decision of the Governors approving the arrangements, which in most cases will be the
admissions policy for the year in ques on. If you do not have an appropriate governors mee ng before the 28
February I suggest you ask the Chair to take Chairs ac on and report it at the next mee ng. Once determined
the admissions arrangements must be published on the school website and sent to the local authority as soon
as possible and not later than 15 March. Again this replaces the previous later date of 1 May.
These changes are actually good news as they are linked to the changes whereby consulta on on admissions
changes now only has to be for 6 weeks rather than 8 weeks and any objec ons to the Oﬃce of the Schools
Adjudicator (OSA) have to be made by 15 May rather than 30 June. It is hoped that this will enable adjudicator
decisions to be reached before the end of the summer term in most cases.
The DfE will be launching a consulta on on further revisions to the School Admissions Code later this year. On 13
January we met with members of the DfE Admissions team including Ken Seeds, Head of Admissions Policy. We
are hopeful that the proposed changes will address some of the issues we currently face in respect of admissions.
The most recent OSA annual report (Nov 2015) includes six main findings and recommenda ons for the DfE to
consider. Two of these directly relate to two of our major concerns:

 Main finding 2 
The arrangements for admission to the sixth form s ll frequently contravene the Code. There con nue to be
misunderstandings about the general requirements that apply to admissions to the sixth form.

Recommenda on
The DfE might consider whether the en re Code should apply to admissions to the sixth form or there should be
some flexibility or some other process as used by other providers of educa on post‐16 that would be more appro‐
priate, but would not disadvantage students seeking a place in a school sixth form.

 Main finding 5 
The Code provides for any person or body to make an objec on. Local authori es and dioceses have acted
responsibly in objec ng to the arrangements for some schools in their areas. Although there are some ma ers on
which an objec on cannot be made, there have been instances of pressure groups and individuals making use of
the provision to object when it appears to be more about trying to influence a policy ma er than concern about
the arrangements of a school for which parents might legi mately be considering applying for a place for their
child.

Recommenda on
The DfE may wish to reconsider who can make an objec on to the arrangements for a par cular school, possibly
limi ng it to those with proper standing for making the objec on.
Whilst the changes to be included in the consulta on have not yet been finalised, it was clear from our discus‐
sions with the DfE admissions team that these two issues are now fully recognised and we are hopefully they will
be addressed.
Another posi ve change made in December 14 was to make it clear that all schools can give admissions priority
within their oversubscrip on criteria to children eligible for a pupil premium. Further the associated advice
published by the DfE on using pupil premium in admission arrangements states:
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Schools can:


choose from which group or groups (Early Years (EYPP), Pupil Premium or Service Premium recipients) to
give priority



specify a number or percentage of their published admission number. For example, this can be representative
of the number of disadvantaged children resident in the school’s local area; or they can priori se a certain
percentage of local eligible children;



limit priority to specific eligible sub‐groups. For example, restrict the admissions priority to children
currently in receipt of Free School Meals; or children in a catchment area;



decide the ranking given to the priority (a er looked a er and previously looked a er children).

This clear advice should prevent some of the objec ons which member schools have previously experienced. The
one area this does not cover is se ng lower selec on test pass marks for PP or FSM pupils. The DfE team
acknowledge that the legal posi on on this is complex and not en rely clear and is something they are s ll look‐
ing at in respect of the Code and possible changes. That said, where schools have introduced this, the OSA has
not upheld objec ons to it and the view of the DfE is that schools wishing to pursue this route should con nue to
do so. We would also encourage members looking at this to take advice from schools that have already gone
down this route and GSHA execu ve oﬃcers.
Another linked issue we raised with the DfE is access to informa on from the Na onal Pupil Database to iden fy
poten al PP or FSM pupils. They confirmed that individual schools can apply for such informa on and it should be
granted if it for the purpose of research or promo ng equality of opportunity. It will be rejected if the applica on
gives the impression it is for marke ng purposes. Data protec on rules mean that pupils’ names will be anony‐
mised, however it should be possible to get specific informa on about unnamed pupils at named primary
schools, hopefully including year groups and a ainment data alongside PP/FSM status. We agreed that the best
next step is for one or two schools to test this out and the DfE team are willing to liaise with us on these first
applica ons.

...


Dates for the Diary ...

26 February First of six session of GSHA Prepara on for Headship Course
Any further applicants should contact Elena Fenby urgently at info@odysseyts.org

15/16 June GSHA Annual Conference at the RAF Club, 128 Piccadilly, London
Booking forms and further details will be circulated later this term.
 Late June GSHA Annual conference for Deputy Heads and Senior Leaders, Central London
The date and venue will be sent out soon.
 18 October 6.30pm House of Commons Recep on
As last year we plan to hold a seminar beforehand,
booking details will be sent out later in the year
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Execu ve Commi ee

Chairman:
Stephen Nokes ‐ John Hampden Grammar School

Vice Chairman:
Russel Ellico ‐ Pates Grammar School
Charlo e Marten ‐ Rugby High School

Treasurer:
Yvonne Wilkinson ‐ King Edward VI Five Ways School, Birmingham

Chief Execu ve:
James Skinner

Regional Representa ves:
Kent
Medway
Buckinghamshire
London
Lincolnshire
South West
Gloucestershire
Birmingham
Reading/Slough
Lancs/Yorks/Cumbria
Essex
Midlands
Traﬀord
Merseyside
Warwickshire
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